DOCUMENT RESUME

ED 131 123 TR 005 857

TITLE Evaluatien of Dade County Public Schools Guidance
Program, 1975-76.

INSTITUTION Dade Cousty Public Schools, Miami, Fla. Dept. of
Planning and Evaluation.

PUB DATE Sep 76

NOTE : 77p.; Tables may reproduce poorly due to print

: : quality of original ’

EDRS PRICE MF-%$0.83 HC-$4.67 Plus Postage.

DESCRIPTORS Administrator Attitudes; Counselors; *Elementary

Secondary £ducation; *Guidance Programs; Participant ~
Satisfaction; Principals; *Program Evaluation;
*Surveys; Teacher Attitudes

IDENTIFIERS *Dade County Public Schools; Florida (Dade County)

ABSTRACT

The elementary and secondary school guidance programs
in the Dade County, Florida public schools were evaluated by means of
(1) questionnaires and interviews of principals, teachers,
counselors, and students; (2) time-logs maintained by the counselors;
and (3) behavioral ratings by teachers of students who had been
referred for and had received counseling over an extended period of
time. Results were of a generally positive nature, although there
were some identifiable areas where improvement in the programs should
be considered. School administration, faculty, the guidance
personnel, and students all considered that the programs were meeting
definite needs at their respective levels, and that they were doing
this in a generally satisfactory manner. Positive findings also
occurred with respect to the potentials of counseling upon
remediation of disruptive behavior and/or academic problems. Negative
aspects included the following: (1) toc little group counseling was
being done in the secondary schools; (2) too little individual
counseling vas being done in the elementary schools; (3) parent and
teacher conferences were insufficient in number; (4) too little
clerical support was being used in individual course selection
natters; (5) some discontent was expressed by elementary level
counselors over the failure to receive the salary supplement provided
to secondary counselors; and (6) too much time was not accounted for
by the counselors in their activity logs. Since the elementary and
secondary guidance progdrams appeared to have utility in meeting the
district's objective of modifying disruptive behavior, it was seen as
necessary to improve upon the negative findings. Recommendations vere
made. (RC) ‘
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SUMMARY OF PRINCIPAL FINDINGS AND RECOMMENDATIONS

The elementary and secondary school guidance programs were evaluated
by means of (1) questionnaires and interviews of principals: teachers;
counselors; and students, (2) time-logs maintained by the counselors,
and (3) behavioral ratings by teachers of students who had been refer-
red for and had received counseling over an extended period of time.

Results of the evaluation were of a generally positive nature, although
there were some 1dentifiab1é areas where improvements in the programs
should be considered. On the positive side, school administration,
faculty, the guidance personnel and students all considered that the
programs were meeting definite needs at their respective levels, and
that they were doing this in a generally satisfactory manner. (Teachers
indicated that the areas of greatest need for counselors were the same
areas for which guidance proficiencies were maximal; students indicated
that counseiors were usually available--often on a same-day basis--
‘when their services were needed, and that those services were well
rendered. Pr1nc1pa15, although suggesting that some improvement of the
implementation aspects of the guidance program will be necessary, gave
high endorsements of most of the counseling roles and competencies for
meeting those roles:)

Positive findings also occurred with respect to the potentials of
counseling upon the remediation of disruptive behavior and/or academic
problems. Particularly at the elementary school level but, also, at the
secondary level, a substantial percentage of teachers noted improvementin

these areas when counseling was utilized. (The procedure appeared less
effecpive for modifying school attendance problems.)

Negative aspects disclosed by the evaluation included the following:
(1) Too 1ittle group counseling was being condurted in the secondary
schools, ‘a deficit which has created case-loads considered to be too
large by the secondary counselors, (2) too little individual counseling
was being done in the elementary schools, (3) parent and teacher confer-



ences were insufficient in number, (4) too 1ittle clerical support was
being used in individual course selection matters, which created an
inordinate percentage of secondary level counseling time devoted to.
these matters, (5) some discontent was expressed by elementary level
counselors over the failure to receive the salary supplement provided
to secondary counselors, and (6) too much time was not accounted for by
the counselors in their activity logs.

Since the elementary and secondary guidance programs appeared to have
utility in meeting the district's objective of modifying disruptive
student behavior, it is desirable to improve upon thcse negative findings.
Recommendations for modifications of the guidance program structure,
“then, are for area and school administrators to closely inspect the man-
agement operations of the guidance function with the intent of improving
the utilization of the counselors' time. Such improvements will include
the use of clerical personnel in all possible routine functions of the
course selection role. They might also include the adoption of the objec-
tive to increase the number of parent and teacher conferences held during
1976-77 through management techniques such as brief monthly logs submitted
by the counselors to indicate the numbers and nature of conferences held -
with teachers and/or parents. This procedure, or a suitable substitute,
might be extended to other objectives such as increased group cbunse]ing
procedures at the secondary level and more numerous individual coun-
seling activities in the elementary schools.

Space modification will be required in many secondary schools in order

to utilize group counseling. The procedure is much more efficient for
allowing the simultaneous counseling of referred students and, in

many types of disruptive bchavior problems, it is a more effective approach
than individual counseling. 1In order to capitalize on these benefits, the
school management of older schools should restructure the counseling space
(where possible); new school plans should allocate space for the purpose.

The skills required to effectually counsel in a group Situation are con-
siderably different than those used in an individual counseling role.




Many of the principals and counselors indicated that limitations of
the group approach are being imposed by a lack of sufficiently trained
counseling personnel. In order to upgrade the skills, then, it is
suggested that the district's student services office initiate a staff
development program directed to group counsel ing procedures.

Finally, there are changes recommended in the current elementary guid-
ance staffing arrangements. The guidance program at this level demon-
strated a gcod potential for modification of disruptive behavior, but
only fifty percent of the principals and students noted sufficient
implementation. In order to increase this level of implementation

(and simultaneously rid the district of lost travel time and costs
jncurred by the counselors' movements from one school to another}, it is
suggested that the eventual district staffing objective should be at
least one full-time counselor per elementary school. Further, it is sug-
gested that the salary supplement, now drovided only to secondary coun-
selors, should be equaiized for the two levels in order to minimize the
movement of effective elementary level guidance staff to the more
remunerative secondary positions.



August 18, 19/b

MEMORANDUM

TO: Dr. Richard H. Hinds, Director
Planning and Evaluation Department

FROM: L. J. Gross, Director _
Department of Student Services

SUBJECT: RESPONSES TO THE EVALUATION REPORT ON ELEMENTARY AND
SECONDARY GUIDANCE PROGRAMS

My staff and I reviewed the draft copy of the evaluation of elementary and
secondary guidance programs and were pleased with the overall positive impact
of the findings. The report was very well written and based on an obviously
“tight" study. We have generated the following responses relative to the
recommendations summarized on pages nine through eleven of the report.

RECOMMENDATIONS OF THE EVALUATION DEPARTMENT

Recommendation #1

That an inservice training program be implemented to provide counselors
with additional skills for working with disruptive students.

RESPONSE: It was felt that the skills required for working with dis-
ruptive students on an individual counseling basis are not
so specific that a staff development program would be
required for that purpose alone. However, group counseling
with disruptive students would require a particular expertise
which leads to Recommendation #2.

Recommendation #2

That staff development resources be expended for the training of secondary
level counselors in group counseling techniques.

RESPONSE: Group counseling is recognized as an efficient and effective
counseling method. Many of our secondary counselors have
participated in various staff development programs for the
acquisition and enhancement of group counseling skills. It
is true, however, that some counselors would benefit from
additional inservice programs designed to provide them with
the skills and techniques required for successful group
counseling. .We recommend that the inter-group relations spe-
cialists assigned to the areas be given the responsibility
for any further inservice training of counselors in group
techniques. That area is one in which the inter-group rela-
tions specialists have demonstrated expertise and have the
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TO: Dr. Richard H. Hinds August ]8, 1976

additional advantage of being available for the necessary
follow-up. )

It is important to note that other factors contribute sub-
stantially to the small proportion of time secondary coun-
selors spend in group work. These factors cluster around
what may be called technical problems. Once a commitment
is made by a counselor and a group of students to partici-
pate in a group counseling experience, the group meetings,
if they are to be effective, require top priority. unfor-
tunately, in practice, this is extremely difficult to
accomplish. The priority of the group meeting comes in
conflict with other priorities such as impromptu parent
conferences, student or special teacher meetings, class
scheduling, etc. Additionally, meeting times must vary in
order to avoid having students miss the same class period
repeatedly to attend their group counseling sessions.

To meet the above technical problems, it is recommended
that principals build group counseling blocks into their
master schedules. Approximately twelve students, selected
by the counselor after the required student and parent
aporoval, might be scheduled for group counseling between
one and three times per week. The number of sessions would
depend on the purpose and objective of the sessions. More
than that number of students or weekly meetings may become
counterproductive. There are curricular areas that could
cooperate with guidance departments by offering "mini"
courses that would meet during the two or three days the
students were not in their group counseling sessions.

An attempt at solving the technical problems surrounding
the scheduling of group counseling meetings coupled with
inservice training of counselors for the necessary skills
and techniques would be extremely advantageous to second-
ary school programs.

Recommendation #3

That an indepth analysis of the secoundary level course selection/sched-
uling tasks be conducted by area and school administrators, and, following
this analysis, as many tasks as possible be assigned to school clerical

personnel.

RESPONSE :

The redistribution of certain tasks from the guidance staff
to the clerical staff in the course selection and scheduling
process is definitely a priority item. The process of course

0
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TO: Dr. Richard H. Hinds August 1€, 1976

selection and scheduling varies greatly among secondary
schouls. Some are more efficient than others. We recom-
mend that area administrators study the process in each

- of their schools in order to determine what changes are
indicated and then direct schools to utilize those proce-
dures found tc be most efficient. e also recommend that
schools consider using "peak period flexibility" with their
secretarial and paraprofessional staffs. There are certain
peak periods during each quin when the work load in the
guidance department is heaviest. Secretaries and parapro-
fessionals whose routine assianment is not the guidance
department could, at those times, be reassigned until the
peak period has passed. The hiring of part-time clerical

assistance during peak pericds should also be considered.

At this point, we think it untimely to offer a recommenda-
tion having application under this topic but such a recom-
mendation has broad ramifications for improved guidance
services in general. The Department of Student Services
recommends that the District establish a per pupil expendi-
ture to be allocated to elementary, junior, and senior high
levels for the purpose of implementing a total student
services program. That recommendation addresses itself to
the three problems that follow:

1. That effectiveness of guidance services at the second-
ary level could be greatly enhanced through a Student
Services Department at each secondary school. The
concept of a Student Services Department would include
all of those areas in the school not related to instruc-
tional programs and business management. A typical
secondary sthood Student Services Department would then
consist of guidance, student activities, discipline,
attendance, SCSI, PRIDE, occupational specialist, and
placement specialist.

Due to the fragmentation of student services in many
secondary schools, the delivery of an effective guid-
ance program is severely limited. The fragmentation
leads to breakdowns in communication which in turn
creates duplications for some services and omissions
of others. For example, it is unfortunately not rare
for a student to be suspended prior to exploration of
alternatives within the school, such as a parent-
counselor conference or the possibility of benefit
from the PRIDE or SCSI Programs. It is not unusual
for a parent to receive a call from a counselor about
a student's attendance or discipline problem and then
get a call from the assistant principal for administra-
tion or the attendance office on the same matter.

-3
9




T0: Dr. Richard H. Hinds August 18, 1976

categorically. Such funding is frequently a negative
influence in that it precludes the flexibility required
for funding a more efficient student services program.
Additionally, student services are not equally distrib-
uted among schools because they are not based on per
pupil enrollment. TFor example, a senior high with 4000
students is allocated the same number of PRIDE, SCSI,
and occupational specialist units as is a junior high
with 1500 students. '

Recommendation #4

To provide space in the secondary scnoois sufficient for the group counsel-
ing procedure.

RESPONSE: 1In addition tu space for group counseling in the secondar{
schools. It is recommended that future plans for elementary

schools be designed with space for at least one counseling
office and that space should be private and large enough
to accommodate small group meetings.

Recommendation #5

That the district objectives shouid include the placement of at least one
full-time counselor in each elementary school.

RESPONSE: It is recommended that all elementary schools have at least
one counselor but that elementary counselor/student ratios
noct exceed 1:1000. The apparently high ratio is not con-
sidered excessive at the elementary school level. Elementary
guidance was designed to be developmental in nature with the
elementary counselor functioning primarily as a consultant
to teacher and/or parent groups in areas such as, affective
teaching, affective parenting, and classroom management. A
corollary function is developmental group counseling with
students. Although some individual counseling should, and
in fact does, occur, program emphasis should continue to focus
on preventive and developmental activities.

Recommendation #6

That elementary counselors receive the same wage differential as secondary
counselors.

RESPONSE: We recommend that the question of supplements and differen-
tials in all categories he reviewed; however, in the interim,
it is agreed that elementary counselors should not be denied
the existing supplement.

-4-

10




T0:

Dr. Richard H. Hinds August 18, 1976

Recommendation #7

That the school management of the guidance program introduce the objective
of increased levels of operation for parent-counselor conferences and
teacher-counselor conferences.

Recommendatijon #3

That monthly records from the guidance staff be solicited indicating the
number and objectives of the above conferences.

RESPONSE: There is full agreement with these v..ommendations and the
(7°& 8) following suggestions are made for t7eir implementation:

1. Parent conferences: It is, generally speaking, more
convenient for ps-onts to meet with school personnel
during evening hours. Therefore, counselors' schedules
should be designed to permit the scheduling of evening
appointments with individual parents and parent groups.

2. Teacher conferences: Counselors should be encouraged
to hold regular and/or irregular teacher group meetings
during teacher planning periods. The goals of the
meetings should be determined by the participants;
however, one of the goals to be considered should be
the improvement of classroom management skills. That
subject was thought a legitimate guidance activity by
over 80% of the principals responding to a questionnaire
used in the study. Assistance to classroom teachers
through the vehicle of counselor/teacher group meetings
dealing with classroom management skills is also seen
as having impact on disruptive student behavior. It is
further recommended that the District implement a staff
development component for classroom teachers relative
to classroom management and conflict resolution tech-
niques.

.

Recommendation #9

Modification of the current school level procedures for management of the
guidance program may be indicated, as the study showed a significant per-
centage of counselor time went unaccounted for.

RESPONSE: Although the report mentioned several acceptable reasons for
the time unaccountability, it is recognized that more effi-

cient and effective use of staff time is a desirable goal
‘and to that end, the following recommendation ts made: -

-5-
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T0: Dr. Richard H. Hinds August 18, 1976

That guidance secretaries should attempt to schedule all
appointments for students with their counselors during the
day following a student's request. Except for crisis
intervention, there is no particular virtue in same day
service. 1In fact, same day service can be viewed as indi-
cating that counselor time has not been efficiently scheduled
in advance. To accomplish the goal, many routine counseling
appointments can be scheduled at 15 minute intervals. When
more time is reouired, the counselor can reschedule into a
time block previously set aside for the purpose. The coun-
selor appointment 1og can be kept by the guidance secretary
and ysed to indicate parent confe“ences, group meetings,
staff meetings, etc. The log can also be used by the depart-
ment administrator as an aid in constructive supervision.

The staff of the Department of Student Services thinks it pertinent to point
out, in closing, that this year is the last one designated for categorical
funding of the elementary guidance program. We sincerely hope that tha posi-
tive findings contained in this report are considered ample evidence of both
the need and value of guidance programs in general, and elementary guidance in
particular.

LJG/ Ims

cc: Dr. J. L. Jones
Mrs. Grace Callaway

12
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INTRODUCTION

Description of the Programs

‘The elemenitary guidance program in Dade County operates following State
bepartmeni; of Education guidelines and is essentially perceived as an
instructional support unit functioning via consultation, mobilization
of community and school resources, program development and counseling
of students.

The orientation of the program is preventative rather than remedial,
given the relatively early developmental status of its client-students.
Goals of the program are ultimately directed at the enhancement of stu-
dents' social and academic skills and toward greater awareness of self
and the world into which they will venture. The elementary program,

" to a gre -~ e«Z=ct than tnz secondary program, is well structured in
terms of .-21s anc suggested activities towards their accomp?ishments,
primarily .ue tc -he program's state-mandated nature.

County-wics ==mentary school counseling programs were first utilized
in Dade ir Secrweiber, 1973. For the 1975-76 school year the number of
elementar: school counselors was 77. Of this number, 22 were assigned
to indivi-wsl schools on a full-time basis. Each of the remaining 55
elementa = counss ors were assigned to two or more schools. Of the 172
elemente  schoc’s in Dade, 136 were served full or part-time by
counselors .

During trw past three years, the state govarnment has funded the elemen-

tary cour:=iing arograms in Dade. This cat=gorical funding ends with
the 1975-"% =chodl year.

The seco-da~; ccunseling program operates in the county's 61 secondary
schools and s¥v alternative schools, each cf which has -two or more full-
time counc=tors. During 1975-76 the size of the counseling staff in
individual secordary schools ranged from two at Ida Fisher Junior High to
11 at Mian- Czol City Senior. State categorical funding has not been
used to pav s='eries in the secondary schools or alternative schools as

18
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in the elementary schools, Secondary schcol counseling programs have
been functioning for many years. now.

In the individual junior and senior high schools, the secondary gdidance
program generally functions under the leadership of the assistant prin-
cipal for guidance. Assignment of individual counselors i5 usually to

a specific grade level. Counselors' responsibilities include assisting
pupiis in the attainment of their personal and academ:c goals, which

are increasingly vocationally-oriented at this point in their develop-
ment. The secondary counselor serves also as a resource person for
teachers and other school staff in the acquisition of caresr and other
pertinent information, the development of appropriate behavior manage-
ment tactics, and the utilization of outside community resnurces.

Déscription of the Evaluation

The major purposes of tnis evaluation were to define: (a) the counselors'
weekly tasks and the time spent per task, (b) the counselors' perception
of his/her role and tne efficacy of that role, (c) the principals' per-
ception of the extent of implementation and legitimacy of various guid-
ance objectives, (c) the teachers' perception of their needs for various
‘counseling services and the helpfulness of the services when rendered,

(d) the students' perception of thevéounselor's accessibility and helpful-
ness, and (e) the teachers' perception of behavioral chang2 in chronic
counselees. )

‘For this evaluation, sevan different instruments, listed below, were
used at both the elementary and secondary levels:

Counselor's Activity Log
Counselor's Questionnaire
Principal's Checklist

Classroom Teacher's Questionnaire
Student's Questionnaire

Student Behavior Rating Scale
Student Identification Form

NSOy O W -
e et Nt e e’ s

Thé Counselor's Activity Log was sent to each of the 77 elementary
counselors and to 50 secondary counselors. This log was used as a



task-analyssis to determine what activities the counselor performed and
what percentage of his/her time was spent in various activity categories.
State guidelines for ccunselor tasks were used in designing the log.

The Counselor Questionnaire was sent to each of the 77 elementary
counselors and to each of the 316 secondary counselors. Counselors
indicated their satisfactions/dissatisfactions with various work en-
vironment factors, and noted degrees of emphasis to be placed on
various counselor roles. Various counseling techniques/tactics were
noted for frequency/areas of use.

The Principal's Checklist was sent randomly to 116 elementary dana
secondary principals, a 50 percent sample. Principals evaluated the
validity and implementation of concepts underlying Dade's guidance pro-
grams, ani the legitimacy of various guidance activities. Principals
were also asked toc indicate the extent to which these activities were
being satisfactorily performed within their school and the causes of
any problams.

The Classroom Teacher's Questionnaire was randomly sent to 560 teachers
in grades 1-12, = 5 percent sample. Teachers responded to their degree
of need for varicus counselsng/guidance services and they responded to
the degree of helpfulness of these guidance services.

The Student Questicrmnaire was sent to 900 students in grades 7-12. Inter-
views were conductec with 52 pupils in grades 2-6 since it was felt

that these younger children could not satisfactorily complete a written
questionnaire. The questionnaire/interview deal% with students' reactions
to their school and school personnel, the availability of counseling
services, and the students' perceptions of the counselor and guidance
programs.

The Student Rehavior Rating Scale was designed o measure the amount(s)
and type(s) of behavioral change in counselees after counseling. The
language arts teacher was choszn to be the respondent to this instrument
cince it was felt that every child would have ¥nstruction in language
srts. Although the language arts teacher clearly knew the name of

the counselee, none of the counselee's reasons for counseling was shown
on the irstrument. The confidentiality of the counselor-counselee

20




relationship was, thus, not violated.

The Student Identification Form was used by counselors to “dentify stu-
dents seen on an individual basis, the problems for which they were
counseled, and the extent to which the students could be considered
"chronic" counselees. Using this information, a random sample was
selected and behavior rating forms were sent to each of the students’
language arts teachers for a determination of behavior change perceived
over the period of counseling.
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CONCLUSIONS AND RECOMMENDATIONS

conclusions Regarding Program Implementatior and Utilization

A11 groups of respondents--orincipals, teachsrs, students, and the
counselors themselves--indicuted moderate t: strong satisfaction with
the manne~ in which the guidance program was implemented and being uti-
lized. Aoproximately seventy percent of the secondary school princi-
pals considered their program to be valid inmclusions in their school's
educational objectives and about fifty-five percent of the secondary
school principals believed their programs were well impiemented.
Elementary school principals, while indicating a validity of the guidance
program to their school objectives eguivalent to that stated by the
secondary principals, were more moderate in their appraisal of program
implementation--perhaps due to the relatively brief period that Dade
schools have operated an elementary guidance program.

The results suggested that teachers were highly satisfied with the
counselirg role and its manner of usage. Approximatety eighty percent

of the'respbndents believed the counselor's role should be one of provid-
ing counseling to individual students, and about seventy percent stated
that the counseling services directed at this need were either frequent-
1y or extremely helpful.

Pupils, too, gave responses which would suggest program implementation

and usage satisfaction, although the students wére more aware of the ex-
istence of a guidance program at the secondary level (98%) than at the
elementary level (51%) --again, perhaps, due to the recency of the ele;
mentary counselor role. Accessibility to counselors by elementary school
children was not determined in the evaluztion because of heir diffi-
culties 1n recognizing the presence of personnel dasignated as counselors,
but secondary levei pupils indicated about a severty-five percent rate of
having talked with their courselors during the school year. Nearly seventy

5
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/
percent stated that such talls were always ssually helpful; eighty-

four percent : ¢ .. ks ccould be had “acour e ina
reasonable period

About ninety-five percent of the new counselors considered their

impact upon students to be somewhat to extremely satisfying. A

majority also believed that the counseling methods were impa~:ting

cher faculty members to a somewhat or extremely satisfactory degree

(73% of the elementary and 88% of the secondary counselors). They

also tended to be highly pleased with the degree of appreciation and
support returned to them by school administrators and instru:ztional
staff--all of which would suggest that from the counselors' oserspectives,
the program appears to be. implemented and used in an appropriate and

effective manner.

Conclusions Regarding Program Impact

The :ounselors submitted names of students with whom they had been
counsetling for specific problems. In order to determine the impact
this counseling was having, teachers of the designated pupils were
questioned about the nature of progress noted in the students' adjust-
ment pattermns--in terms of amount and the areas of improvement (social
interaction, achievement attendance, classroom behavior, etc).
Generally, the teachers were unaware of the counselors' obje:tives
with the pupils, so improvement noted in the areas which constituted
the objectives would provide evidence of a guidance program impact. |

By in large, such impact did occur. Students for whom the objectives
had included a reduction of diéruptive behavior were considered by at
least one-third of the teacher ratings to have shown improvenent in
their behavior. This is awn important finding, considering the current
priorities of school officials and parents to identify procedures for
modifying disruptive behavior. The guidance program, based on the
results of this evaluation, would appear to be a usefuil compqnent of
such procedures.
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The program also appeared to have significant impact in the areas of
poor social interaction and academic deficiences. Students who had
been referred for social interaction problems were rated by approx-
imately one-fourth of their teachers as having made improvement

in the area; about one-third or more of the teachers indicated pupils
with academic problems had shown improvement in both motivation and
performance.

The program demonstrated somewhat less impact in the area of chronic
attendance problems. Although about twenty percent of the teachers in-
dicated that some improvements had occurred in this area, an equally
large peruentage said that truancy and tardiness were problems for
which no improvement had been demonstrated by the rated students. It
would appear, then, that the guidance program was most effective for
modifying deviant behavior and academic deficiencies. It was some-
what less efficient in the improvement of social interaction and least
effective in reducing attendance problems, although, even in this
latter area, some impact did occur.

The program appeared to be more effective at the elementary school
level than at the secondary level. For many of the intended areas of
improvement, elementary teachers saw such improvement at rates which
were over fifty percent, as compared to the secondary ratings of im-
provement which usually ranged between twenty and thirty-three percent.
‘Many factors may have contributed to these differences, some of which
may be producing an artificially lower rating of the secondary guidance

program's true effectiveness.

One such factor is the difference in the amounts of time available

on a daily basis for elementary school teachers to observe a coun-
selee's bzhavior, as compared to the secondary teachers' interaction
with pupils. The elementary school teacher can observe behavior the
entire day, while the Jjunior and senior high school teachers usually
saw the counselees for but one ciass period each day; Thus, the
secondary school teachers possibly did not have sufficient observation
time to note improvements, which may have been occurring.
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On the other hand, behavior of slementary school children may be

more malleable, so the operation of a guidance program at this level
will have possibilities for the demonstration of impact. Also, the
percentage of time in an elementary counselor's work-day thet is
available for counseling of problems is greater than what cen be pro-
vided by the secondary guidance program, due to its additioral stress
on class scheduling (an area of no concern to the elementary guidance
program). It is likely, therefore, that more pronounced impact on
behavior could be realized by the elementary school counselcrs.

Conclusions Regarding Guidance Strategies and Activities

The nature of the work performed by elementary and secondary school
guidance personnel substantially differs in tWo_areas. The first of
these is the relative proportions of time spent in group, as opposed to

individual counseling. Logs maintained by the counselors indicated
that twenty-four percent of the time was devoted to group counseling at
the elementary level, while less than seven percent of the fime is
spent in this manner in the secondary guidance program.

This procedure is highly efficient for dealing with several types of
problems and it was surprising to discover how 1ittle it was being
used in the secondary scheols. Analysis of questionnaire responses
disclosed that the two most common reasons for little utilization of
the procedure were a-lack of sufficient space in the secondary schools
to conduct group sessions and insufficient counselor training in

group work methodo]ogy.

T he second major difference between the two levels was alluded to in
the previous section. Secondary school counselors devoted 1auch time
to course selection and scheduling. The largest single activity, in
terms of percentage of the work week (15%), was of this nature. Most
principals (90%) indicated that this was a proper role for counselors
to maintaih, but about fifty percent of the counselors indicated a
need for improved clerical support which could benefit the brogram
through reduced professional time devoted to routine clerical chores--




an improvement that would probably be acceptable to the principals.

Very little time was being devoted to parent conferences in either
guidance program Tevel. Less than eight percent of the elementary
and secondary counselors' work-week was spent in this manner. The
counselors apparently perceive this as a deficiency in the program,
since about eight percent of those sampled indicated a need for more
emphasis on this role. Many teachers also suggested a need in this
area. Foir example, over fifty percent of the teachers indicated such
a need, ranging from sometimes to extreme in intensity. About eighty
percent of' the principals perceived the counselor role of conducting
parent conferences as important, so administrative support for increased
attention to this aspect of the guidance function is apparent.

S1ightly over seven percent of the secondary counselors' time was
devoted to consulting with teachers; elementary counselors spent some-
what more (twelve percent) of their time in this manner. Principals,
teachers, and the counselors all strongly indicated that this role
function vas important and should also be increased.

Substantial percentages of the counselors' time were expended in co-
Ordinating various student services such as testing, vocational pro-
gram displays, management of cumulative folders or other undesignated
activities. At the elementary level, this proportion accounted for
nearly fifty percent of the work-week. At the secondary 1eveT; it was
a slightly less thirty-seven percent of the time.

The remainder of the time was devoted to individual counseling. For
the elementary level, seventeen percent of the time was spent in this
fashion. A much greater forty-one percent of the secondary counselors'’
efforts were directed to this type of activity.

Recommendations

As indicated in the above sections, the guidance program appears to
produce a reduction of disruptive behavior. In the district's search
for means to deal effectively with such behavior, the guidance pro-
gram should be clearly spot-lighted as cne of the potential resources

9
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in this area and enhanced in areas where deficiencies exist. About
one-half the counselors sampled mentioned that staff develonment
courses in the area of counseling disruptive students need to be pro-
vided. It is recommended (1) that such an inservice programn be im-
plemented as soon as possible in order to extend the potentials

noted in this evaluation. It is also recommended (2) that staff
development resources be expended for the training of secondary level
counselors in group counseling techniques. The principals identified
a lTack of professional competency in the area as a dominant reason for
the very small proportion of group work done in the seconda-y schools.
Yet, this procedure is not only efficient for the numbers of students
that can be simultaneously counseled, it is the method of choice for
treatment of certain types of social interaction problems. It will,
thus, be desirable to upgrade the skills for this procedure in the
staff members who are uncomfortable with the apprqach.

Currently, secondary counselors find their case-ioads unsatisfactorily
large. The recommended increases in the amount of group counseling
should aid this situation considerably. In order to further reduce the
case-Toad problem, it is suggested (3) that an indepth analvsis of the
secondary level course selection/scheduling tasks be perforined by area
and school administrators, and, following this analysis, as many tasks as
possible be assigned to school clerical personnei. A redistribution of
such tasks should result in more professional time being made available
for the counseling function.

It will also be necessary (4) to provide space in the secondary schools
sufficient for the group counseling procedure. As new schonls are de-
signed, attention to the provision of such space should be included.
Principals of older schools should consider the restructuring of the
current counselors' office space to accommodate a group work room.

At the elementary school level, it would appear that a too iittle pro-
portion of time is being devoted to individual counseling. This, perhaps,
derives from an insufficient number of personnel in the elementary guidance
force. In order to provide more individual counseling, whi'e performing

10
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the other guidance functions, it is recommended (5) that the district
objectives should include the placement of at least one full-time coun-
selor in cach elementary school.

The program at the elementary level appeared to have particularly

high potential for the improvements of disruptive bahavior and academic
deficiencies. It will be desirable to ensure that the competent person-
nel, now engaged in the program, will wish to remain employed in it.
Currently, there is a wage differential--the secondary counselors receive
a professional supplement not available to the elementary guidance person-
nel. It is recommended that (6) elementary counselors also receive this
supplement to forestall the 1ikely tendency of the effective elementary
school counselors gravitating to the more remunerative secondary schools.

Both the wiementary and secondary programs personnel have indicated

needs for more parent conferences and more conferences with teachers. An
increase in such conferences would be of obvious merit. It is recommended
(7) that the school management of the guidance program introduce the ob-
jectives of increased levels of operation for each of these areas during
1976-77 and, (8) solicit monthly records from the guidance staff indicat-
ing the number and objectives of such conferences held.

Finally, 2 (9) modification of the current school level procedures for
management of the guidance program may be indicated. The counselors'
Togs, which were maintained to identify the relative amounts of time de-
voted to their tasks and activities, disclosed a substantial span of un-
allocated (or unspecified) time--between forty and f%fty percent of the
work week. Some of this time can be accounted for by such activities as
lunch, staff meetings, forgotten log entries, and--at the elementary school
level--travel time between assigned schools. However, a rather substan-
tial amount of time would appear available for pertinent counseling ac-
tivities ahich is not now being efficiently used. It may be desirable,
then, to examine the school management practices currently employed in
order to ensure a more effective guidance personnel work schedule.

11
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RESULTS

Results of this study were derived from data produced by four sources:
counselors, students, teachers, and principals, at both -elementary and
secondary levels..

—

Activities Profile of Elementary and Secondary Counselors

A1l of the 77 elementary counselors and 50 secondary counselors were
sent an Activities Log which was to be kept on a daily/weekly basis.
This Tog was task-oriented, and listed virtually all of the professional
functions that a courselor would be expected to perform. State task-
guidelines, includingcounseling objectives, were used in designing the
log.

For completion of the logs, it was suggested that each counselor record

the amount of time (t6 the nearest 15 minutes) that he/she spent on daily
activities. A weekly summation of time-spent per activity was requested.
Ten weekly Togs were sent to each respondent, and at the end of the ten
week period the logs were returned to the Planning and Evaluation Department.

Averaje minutes per week and percentage of time spent on each activity
by elementary and secondary counselors are displayed in Tables 1 and 2,
respectively, following this page. A summary of the most time-consuming
activities for both elementary and secondary counselors is shown in
Table 3.

RO

It is noted that elementary counselors spend much of their time with
groups of pupils and in other interactions directed at social/emotional
development while secondary counselors spend much of their time with in-
dividual pupils - largely to assist in course selection and scheduling.
Much of their time appears to be consumed in the performance of testing
and other administrative functions. The "“other" categories shown on
.Table 3 ¢ontain a broad array of activities having no specific cate-
gorical pattern. ’
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TABLE
ELEMENTARY COUNSELORS' ACTIVITICS LOG z
< .
~ z
P 5
X x
1) Censulting wi*h *~~chers svout a SpeLiliv siuuent > pioulew. -
1a) inapprupriate social interaction - 60.0 | 67.6 | 59.5 4.2
1b)  tardiness/truancy ---===-=--socosmmemecoooooooo- B L 0.0 9.9 { 29.4 0.6_|]
Tc) verbal abuse--Students --=-se-—eemocommamemomacccmeoci - —eems—secso—soresaaeo 0.0 12.0 24.0 0.7_|
1d) physical abuse--students 0.0 1.6 15.2 0.5
le) verbal abuse--Staff -mecmmcmceooccmcnce 0.0 | 31! 88| o2
1) physical abuse--Staff —--mmmeo oo ceoe oot mem e mmma 0.0 0.7 4.1 0.0
TG} drUgS o e o e e e maes 0.0 0.8 5.1 0.0
1h) property destruction --=-===--ceamc Bt et D TR UL S, 0.0 3.7 1 12.5 0.2
2) Consulting with teachers about the interpretation and use of test results 0.0 14.3 23.8 0.9
3) Consulting with teachers in the development and use of cumulative guidance records 0.0 j_5.0 12.3 0.3
4) Consulting with teachers on improving classroom management skills 15.0 27.5 46.2 1.7
5) Consulting with teachers to improve parent conferences and/or interview techniques 0.0 6.3 18.8 .4
6) Consulting with teachers regarding the availability/acquisition of education/vocational 0.0 9.7 20.9 0.6
infoermation
7} Consulting with school or area administration staff in the planning of guidance pro-
grams and activities 30.0 44.4 73.1 2.7 B
8) Consulting with the guidance conmittee or school principal on the articulation/ 0.0 13.4 28.4 0.8
orientation of students (school to school/pregram to program . . . .
9} Consulting with parents on pupil behavior problems 15.0 26.1 36.6 1.6
10} Consulting with parents about the interpretatica and use of test results . 0.0 6.0 15.0 0.4
11} Counseling with individual pupils for:
MNa) truancy/tardiness 0.0 10.6 24.5 0.7
11b) academic performance -- 15.0 40.9 55.3 2.5
e} lack of motivation 30.0 34.7 45.1 2.1
11d} verbal/physical abuse--Students ee-=cocmeemocemoo o cmoae et am e cmccc e 0.0 15.4 26.6 1.0
e} verbal/physical abuse--staff =eecemmcmom oo ocmmm o recccemc e meeee 0.0 4.6 | 16.3 0.3
11} social interaction ---ee-coccmacocmcmeoaan 60.0 95.9 [105.5 5.9
119} course selection (includes scheduling) 0.0 1.6 10.7 0.1
11h)  career alternatives ~--sm=msmmomom oo e e e 0.0 1.8 8.9 0.1
111) interest testing 0.0 |_0.6 4.1 0.0
11j) aptitude testing 0.0 9.8 | 43.0 0.6
11k} achievement teSting ~e-emecemmmcm oo m o e et e e 0.0 7.4 40.8 0.5
111} personal/home Problems =-ee-mcemcmmmmmcae e e cmca e s e oo 30.0 46.5 61.8 2.8
1M} financial aid ~ee-eomcammamoecam e m et cc e csea e mmen e 0.0 1.8 8.6 0.1
11n} problems with school environment 0.0 28.0 42.6 1.7
110} substance abuse =---=mm-mcm oo e e e 0.0 1.3 7.6 G.1
11p} property damage ---cesa-eccmommceoemenno e 0.0 1.6 9.1 0.1
119) other (please specify) 0.0 | 14 29.3 0.8
1r} other (please specify) 0.0 2.3 11.0 0.1
12} Counseling with groups of pupils for:
128} truancy/tardiness «-ceecesomeccercmc e o cea e e e 0.0 2.5 9.6 0.1
12b) academic performance =eeecccmerscccmcmeccaractonem e casssenccecacncan e 0.0 23.6 | 42.3 1.0
12c)  lack Of MOLIVALION ~memcmmmem o mc e oo e e oo 0.0 § 20.8 | 40.5 1.2
12d) verbal/physical abuse--students 0.0 ] 16.1 49.9 1.0 |
12e}  verbal/physical abuse-Staff -cacemommcemmmm e 0.0 5.1 1‘__3_6_.7 0.3
12f) social interaction -==-~=m=memcccamacas it T TSR PEPI VPR _120.0 j178.1 _185.7 | 11.0
129) course selection (includes Scheduling) c-mecacmoeoncnomm o mo oo 00| 05 ! 7.4. 00
12h)  carper Q1Lernatives -=-=mmmese o cm e oo e e s ee 0.0 9.6, 1’ 33.7 9.6 .
120} interest testing —-ecmmmcommo oo e e oo o 0.0 0.4 5.2 0.0
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1) X : <
ELEMENTARY COUNSELORS ACTIVITIES LOG X z [ S8« i
g | = 23] ¢
x = w8 W
124) aatitud: *esting --e-e-socoo-imeos : - nem .- 0.0 0.8 6. [
12k) aznoee ‘asting -------- —— - —_— 0.0 1.7 13.¢ C."
12. ) pertas  swem problems -- - 0.0 21.5 57.6 1.0
122} finwsoit afn emeem S— ——————— 8.0 1.3 9.3 | 0.1
121} provias - scnool environment - - C.0 22.9 53.6 1.5
120} suzizzance . .use .- 0.0 3a 20.6 0.
12g°  gromer=s demage 0.0- 1.8 12.7 0.1
12q) otk phase spacify) 0.0 63.5 | 148.5 ;. 3.6
12r) othr " ase spacify) 0.0 6.0, 65.1 1 1.0
13) Counseling wizt» 1e.1ividual parents:
13a) home: relssted proplems 0.C 19.8 33.3 1.7
13b) schoal ¢ zhavior problems 0.C 20.0 28.9 1.2
13c) achiever ant problems - 0.0 11.9 25.4 0.7
13d) convey - : school information --- -— ———- 0.0 9.0 20.2 .6
14) Counseling with croups of parents:
14a) parent effectiveaess sessions ~----- 0.0 15.2 49.9 1.0
14b) other sessions ----- -- - B 0.0 8.7 35.3 0.5
15) Coordinating personnel services within the school 0.0 25.1 51.5 1.6
16) Ma:l:gh;e_ferrals to community agencies in cooperation with the principal or visiting 0.0 14.1 26.3 0.9
17) Surveying such things as community need, parents’ occupations, and related
information 0.0 4.5 16.8 0.3
18) Providing for the utilization of appropriate community resource personnel 0.0 10.4 22.7 0.6
19) Providing guidance materials or book center materials for teachers, pupils, parents 0.0 13.3 30.7 0.8
20) Conducting group guidance activities in the classroom 30.0 87.0 | 145.4 5.4
21) Coordinating the "quidance committee or guidance program for the school 0.0 25.4 61.3 1.6
22) Developing/administering zareer education programs 0.0 15.7 43.9 1.0
23) Performing administrative activities 0.0 10.8 32.0 0.7
24) Demonstrating affective ed’ucation strategies for classroom teachers 0.0 18.8 44.6 1.2
25) Observing pupils in the classroom 3s a participant observer 15.0 25.5 46.2 1.6
26) Providing leadership in substance abuse programs 0.0 5.1 17.3 0.3
27) Searching cumulative guidance records for identification of pupil's problems 15.0 20.8 27.5 1.2
28) Assembling and summarizing ipertinent data for evaluation purposes 0.0 18.7 33.2 ~‘1.2
29) Assisting in the administration and utilization of testing programs 0.0 12.2 72.3 0.8
30) Preparing case studies and participating in case conferences 0.0 18.7 36.1 1.2
31) Preparation/follow-up of pupils previously recommended for special placement 0.0 20.8 34.6 1.2
32) Assisting in the orientation of new teachers 0.0 1.5 9.4 0.1
33) Participating in extracurricular activities 0.0 26.0 65.1 1.6
34) Log preparation 60.0 55.6 47.8 3.4
35) Other (please specify): 15.0 70.8 | 118.9 4.4
36) Other (please specify): 0.0 58.5 | 160.8 3.6
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10)
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an =~ i LORS'ACT™ TH 5 LOG 2 4 5 / o
5 z SRR B
u w | o2&
x z / )
Consultine with - e e Tt figeommdmadte prilloan o E ‘ )
1la) dinappro oL s 30.0 5‘_50.9 :
1b)  tardives: = . a-e- 1_5_.‘2‘1! 24‘._5—“ -
1c) verbal abus: 0.2 | 10.] 0.5
1d) physical ab.se 0.0 ] 4.9 t 1. 0.3
le) verbal abuse—s:xeff |_0.0 4.9 i 3. 0.3
1) physical ab o 0.0 1.4 ' 8. 0.1
19} drugs =---oc o 0.0 3.0 | 13- 0.2
1h) property deszre’ s o-- - 0.0 ' 5.7 i 19¢ 0.3
Consulting with teach. rs. <ue cwiorpretation and use of test results 0.0 12.9 : 35.2 0.7
Consulting with teachr w ... .ment and use of cumulative guidance rezords 0.0 8.8 | 2a. 0.5
Consulting with teache o © i1assroom maragement skilils 0.0 7.5 15.7 0.4
Consulting with teache “1-ent confererices and/or winterview technigues 0.0 , 4.2 11.4 0.2
Consulting with teache wre o availability/acquisition of educational/ 0.0 I 6.4 21.0 0.3
vocational informati J
Consulting with school e srorration staff in the plannming of guidance pro- 0.0 : 31.6 l 60.9 1.7
grams and activities i :
Consulting with the gui: ——:zee or school principal on the articulation/crien- 0.0 . 21.8 . 54.4 1.2
tation of students (s- =pol/program to program) : :
cOnshlting with parent: szhavior problems 15.0 ‘; 32.6 1 43.3 1.7
Consulting with paremtz .oyt ™% “mterpretation and use of test results 0.0_); 5.5 17.2 0.3
Counseling with indiv:.dua Tpztt o Pars :
11a) truancy/tardine:: 1_30.0 -_48.2 56.4 2.6
11b) academ$c persarm 75.0 '118.8 {145.3 6.3
11€)  12CK Of MOLIVATIZH —o——mmmmmmmmemovmsemmmmemamsmcmrommcemsommemsasnmmsees 15.0 © 43.4 | 66.8 | 2.3
11d} verbal/physical z 0.0 , 14.1 27.¢ 0.8
1ie} verbal/physica’ wn.s 0.0 ) 8.6 23.C 0.5
11f) social interac=io: —— - 15.C ! 37.6 51.5 2.0
11g} course. selection | roi.inms SCHEAUTING) —mrmemmme o e oo 120.0 ,289.9 |441.5 15.5
11h) career alternativess —--——=-=~wmemencmmm———o 0.0 f 15.5 43.3 0.8
117} interest testing 0.0 } 3.0 335 0.2
115} aptitude testing 0.0 . 2.3 | 8.9 | 01
11k} achievement testirz 0.0 '___§.8 22.5 0.3
11L) personal/home prouiEms ——— 37.5 1 s62.4 | 9.3 2.8
1Im} financial aid ---~-- B et it 0.0 16.9 40.8 0.9 |
11n} problems with school €nVIironmeNt -=-=s-w=emeecocumccosconomoroosomruoeom e oens 15.0 « 30.8 42.7 1.6
110)  SUDSTANCE BBUSE == mmmmmmcmmmsmamsmmmmmmmos cmon meomooecoacceo oo 0.0 ! 4.7 | 15.8 .2
11p) property damage -~---=~---=-< 0.0 5.0 20.1 .3
11g) other (please specify) 0.0 4, 47.7 [108.3 2.5
11r) other {please specif: 0.0 T 18.5 51.1 1.0
12) Counseling with groups ©f zami< for: i
12a)  trudmCy/tardineess —m e memmm oS o oo ssssoseCsosoecoSo s 0.0 , 8.1 24.9 0.5
12b)  academic PerfOTMIBNREE —~—--m—emmnmrosccommscmacasosssiossosmeseos 0.0 ° 17.9 | 4.2 1.0
12c) lack of motiwatism —---— oA e e e e eearcososo oS sessecese e 0.0 | 9.6 449 | 0%
12d) verbal/physica) abuse—sStudemts esemecswmmmmeoonooocos oo om oo m s oo s 0.0 l 6.7 17.4 0.3
12e) verbal/physic  Husg~-5tafif —-cmecemencasaconomucomemnemnmmne s on e s s e 0.0 1.7 9.2 e |
12f) soCia) iNterc 0N -- --eem—eeeemscememmacacscotecoosocsoLrentanm notosn e 0.0 15.2 63.1 0.8
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SECONDARY COUNSELORS ACTIVITIES LOG < < = F4
5 -~ Q < W
8 < (25| ¢
x : &y u
3 “ Q &
129) course selection {includes scheduling) - 0.0! .8 539 1.3
12h) career alternatives - 0.0; 2.0 11.3 0.1
121) interest testing --- - 0.01 3.1 1.7 1 0.0
123) aptitude testing —— 0.0 .B 12.0 0.0
T2k) achievement testing --- 0.0 .9 5.7 0.0
I21) peersonal/home problems 0.0 7.5 27.6 | 0.4
I2m) financial aid -- ot 0.0 2.1 9.8 0.1
12n) problems with school environment 0.0 7.8 20.6 0.4
120) substance abuse -~-===-c=-cen 0.0 2.0 10.0 0.1
12p) property damage -------- = 0.0 1.3 10.1 0.1
12q) other (please specify) 0.0 { 10.3 | 37.6 | 0.5
12r) other (please specify) 0.0 1.6 12.0 | 0.1
13) Counseling with individual parents:
13a) home related problems - 0.0 | 7zz.4 | 35.0 | 1.2
13b) school behavicr probiems --e---c-ceemwmcoomcana- 15.0 1 1.8 | 38.8 | 1.7
13c) eachievement probleMs -ceececccemomo oo oo cce s ccn o n e cm e e e 15.0 3.0 42.4 1.6
13d} conveying schcol information -- ——-- R - 0.0 18.7 27.3 1.0
14) Counseling with graups of parents:
14a) parent effectiveness sessions -—-- 0.0 1.4 9.6 0.1
14b) other sessions ----- - - - -- 0.0 2.1 14.9 0.1
15) Coordinating personnel services within the school 0.0 36.8 [101.5 2.0 |
16) Makiag referrals to community agencies in cooperation with the principal or visiting 0.0 2 29.4 0.5
teacher . ” . -
37) Surveying such things as community need, parents' occupations, and related information 0.0 1.1 19.2 0.1
18) Providing for the utilizétion of appropriate community resource personnel 0.0 4.7 14.6 0.3
19) Providing guidance materials or book center materials for teachers, pupils, parents 0.0 2.3 10.6 0.3
20) Conducting group guidance activities in the classroom 0.0 18.C }- 89.0 1.0
21) Coordinating the guidance committee or guidance program for the school 0.0 9.5 24.4 0.5
22) Developing/administering career education programs 0.0 6.7 29.1 0.4
23) Performing administrative activities .0 73.0 | 115.1 3.9
24) Demonstrating affective rducation strategies for classroom teachers =0 .9 6.0 0.0
25) Observing pupils in the w.lassroom as a participant observer .0 7.3 26.6 0.6
26) Providing leadership in substance abuse programs 0.0 .2 2.4 0.0
:27) Searching cumulatiwve guidance records for identification of pupil’s problems 8.0 38.9 83.9 2.1
§'28) Assembling and summarizing pertinent data for evaluation purposes ! p.0 i3s.9 86.9 1.9
29) Assisting in the administration and utflization of testing programs O W] l 52.7 1161.9 2.8
30) Preparing case studies and participating in case conferences 1m0 ‘ 9.7 24.7 0.5
. "
31) Preparation/follaw-up of pupils previously recommended for special placement { 2.0 13.2 27.7 0.7
32) Assisting in the orientation of new teachers ' 0.0 .7 5.9 | 0.0
33) Participating in extracurricular activities x.0 “‘,m.d 47.5 0.9
34) Log preparation 605.0 Bl..4 62.6 3.3
3S) Other (please specify): 92.5 1155.2 1190.2 8.3
l~35) Other <{please specify): 0.0 1.4 |195.1 4.9
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“3hia 4 on the following iz inaicates the percentage of counselor

mte -z -zime with student:- -eachers, and parents. Once again, it is
“at=d --at the elementary ..sunselor spends a greater share of his/her
imz —7h graups of student . and the secondary counselor spends the
majo - =nare of his/her tire 9ith individual students. Interestingly,
b=tk e’ =wentary and seconce 'y counselors approximately spend the same
amagns 7 time with parenzo..

Comro:omis' Ewvaluation of” Their Programs

AT - the (77) elemeritary counselors and all of the (316) secondary
cowunse’oi's were sent 2 quessticnpaire to determine their level of satis-
faticm with various work-ssnvironment ~actors, and their desires with
respect wo chenging the nazure of their professional role. Information
wzs gathur=d describing th= frequency with which various counseling
tactics r techniques were used and for what problems.

Ivformatiior descriptive of the elementary and secondary counselor re-

soonden—; can be faund in <ppendix A; two-thirds of the elementary

ccunse .ors were wamen, nexrly 70 percent served more than cne school,

amd 96.7 perzzmnt have a Mzster's Degree or Specialist Degree. The
iverage ' elesmentary counselor had 3.9 years counseling experience

:nd 10.¢ year™ experiesce as a teacher, administrator or counselor.

Secondary cotnselars =z more evenly divided betw:=:n men and women

(45.9 man vs. 54.71 perzent women). Only one per=ar reported serving

more than one: schwe’ , ‘ame 97.4 percent have a Master's Degree, Specialist

Teamae o Doctmrate. e "average" secondary counszlior has been a
serrmmary cournselo for 1G.1 years, and has been a teacher, adminis-

—ITur 0+ cmumseior for TIE.9 years.

“Zrias B oand B indiczte elsmentary and secondary counselor's satisfaction/
se=mamisfaction it wartmms work environment factors. For some factors,

in ogyth tabilss, ressorses @re characterized by bi-modal distributions

ir wnich a l#rge percentas=-of counséP@rs'state'that they are dis-

satisfied with a particula=- work category, while an almost equal

percentage of counselors sy that they are satisfied. The elementary

19
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TABLE 4
PERCENTAGE OF CC- "ACT “IME WITH STUDENTS, TEZMCHERS,
END PARENTS F{ R E_SMETTARY AND SECONDARY COUNSELO®S
Elemernzary [ Secondar:y
Ccntaict with teachers 17 5 . 73
(activities 1-6, 4, 20
Curzact with individual siwaents 16.6 ; 20.7
(actvity 11) |
Contact with groups of stuzmnts 23.7 7.3
(activities 12, 29)
Contact with parent: (individual and groups) 7.9 -
(actiwitiec 9, 2, 13. .43) ‘
- | L

30
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counselors were almost evenly split in their evaluation of the avail-
ability of suitable, private office space for counseling. Table 5
shows that 46.9 percent of the counselors found counseiing facilities/
space to be unsatisfactory while 51.6 percent thought that their
facilities were satisfactory.

For elemeatary counselors, mean ratings of only 3 of the 16 factors
were "unsatisfactory" (average ratings less than 3.0). From this it

is noted that the elementary counselor's chief complaint is the level
of income; 61.2 percent noted this to be somewhat to extremely dis-
satisfactory. (An elementary counseler does not receive an income-
supplement as does the secondary counselor.) Size of case load was the
next most unsatisfactory factor with 50.7 percent indicating dissatis-
faction; lack of opportunities for professional advancement was seen as
dissatisfactory for nearly one-third of the elementary counselors, but
another o1e-third found advancement opportunities to be satisfactory.
(Interestingly, 81.7 percent indicated extreme satisfaction with the
appreciation/support of their counseling efforts which they received
from thei, students.)

Secondary counselors (Table 6) reported that the greatest source of
dissatisfaction was their case load (72.5 percent found their case load
to be unsitisfactory). The second greatest source of counselor dis-
satisfaction was lack of opportunity for professional advancement; 40.0
percent were dissatisfied, yet 30.0 percent indicated satisfaction and
30 percent responded no opinion/no application. Dissatisfaction with
clerical support was noted by 50.0 percent of the responding secondary
counselors while 48.7 percent stated that clerical support was satis-
factory.

As with tne elementary counselors, the secondary counselors found
satisfaction in the appreciation/support of their services/talents
and efforts given to them by counselees and their parents.

Table 7 displays elementary counselors' suggestions for change in
emphasis in various aspects of their professional role. From this
table it can be noted that the elementary counselors would like to
increase the emphasis curreptly being placed on all role activities
Tisted, especially guidance program development and consultations
with parents regarding their child's behavior. The area of least
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suggested emphasis was "administration of tests in identifying
student needs".

Secondary counselors, too, (Table 8) feit that all roles needed ad-
ditional emphasis. Activities for which the greatest percent of
secondary counselors felt that more emphasis should be given were:

1) group counseling of students (88.6 percent), 2) consultations

with teachers for dissemination of information, etc. (85.9 percent),
3) individual counseling of students (85.6 percent), and 4) guid- )
ance program(s) development (85.1 percent). However, as with ele-
mentary counselors, the secondary counselors thought that less
emphasfs should be placed on the administration of tests ir identi-
fying student needs.

Table 9 Tists various tactics which elementary counselors employ
for a variety of problem area/needs. The numbers in the matrix are
the number of responding counselors whn used the tactic frequently
or occasionally. (If the counselor used the tactic seldom, no re-
sponse was made in the array.) The mean extent-of-use ranges from
1-4 with numbers close to 4 indicating frequent use, and numbers
close to 1 indicating those seldom used.

From Table 9 it can be seen that the most commonly used elementary
counseling tactics were individual counseling, group counseling, magic
circle, and behavior modification. For those problem areas defining
"disruptive behavior" of significant contemporary concern %o teachers
and administrators (verbal/physical abuse of staff and students). The
most frequently applied tactics were (in addition to group and in-
dividual counseling) magic circle, audio-visuals, and behavior modi-
fication.

Secondary counselors (Table 10) indicated that group counseling, in-
dividual counseling, behavior mcdification, and "speakers" (for career
education) were most frequently used. For problem areas consisting of
disruptive behaviors behavior modification and peer counseling (in ad- °
dition to individual group counseling) were the most frequently applied
tactics.
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“Principals' Evaluation of the Program

The Principal's Checklist was sent to 116 randomly selected elementary
and secondary school principals (a 50 percent sample). Table 11 shows
the principal's perception of the general validity and adequacy of
implementation of the guidance programs. Approximately 70 percent of
the elementary principals view the guidance program$ as being reason-
ably/totally valid. However, only 45.0 percent view the guidance program
as béing reasonably/very adequately implemented.

Similarly, 75.9 percent of the secondary principals viewed the gquidance
programs as being reasonably/totally valid, and only 55.1’percent thought
that the programs were reasonably/very adequately implemented.

Tables 12 and 13 show the extent to which elementary and secondary prin-

cipals feel that various guidance program activit.as are a legitimate
part of the problem. The range of the MEAN column extends from 1 through
5; those scores nearest 5 indicated a perception of that activity being

a very legitimate part of the program. None of the mean scores are

below 3.7 indicating that, in general, the principals perceive the
guidance programs' component activities as being quite legitimate.

_ Additionally, modal (most frequently occurring responses) were all on
the favorable side of the response continuum. Generally speaking,
legitimacy ratings given program activities by secondary principals
were more favorable than those given by elementary principals.

For elementary principals, activities perceived as most legitimate
were: 1) consulting with pupils regarding disruptive/maladaptive be-
havior, ¢) conducting group guidance activities, and 3) consulting
with pupils regarding "other" problems. The "lowest" legitimacy
rating was given to the "testing of students" (e.g. interest, aptitude,
etc.). For secondary principals, the activity perceived as most

legitimate was consulting with teachers about specific student problems;
that perceived as least legitimate was "consulting with teachers about
the development of classroom management skills".

Table 14 indicates the extent to which elementary principals indicated
problems in implementing certain guidance activities/objectives and
the causes of such problems. Consulting with teachers about the~develop-
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TABLE 11

PERCENT OF ELEMENTARY AND SECONDARY PRINCIPALS
PERCEIVING DADE'S GUIDANCE PROGRAMS AS VALID AND ADEQUATELY IMPLEMENTED

PERCENT* RESPONDING TO EACH ALTERNATIVE

Very : Very
Totally ~ Totally Adequately ' . Inadequately
Valid Invalid | Implemented Implemented
Principals 5 4 3 2 1 5 4 3 2 1

Elementary 21.9 47.9 { 16.4 | 2.7 1.4 13.5 31.5 34.2 9.6 1.4

Secondary 13.8 | 62.1] 24.1| o o | 10.3 | 44.8 | 31.0 |13.8 0

* Percentages do not always add to 100, since all
principals did not respond to the item. '
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PERCENT RESPONDING TO EACH CHOICE
(* = MODAL RESPONSE )

TABLE 12

EXTENT TO WHICH ELEMENTARY SCHOOL PRINCIPALS
PERCEIVE CERTAIN GUIDANCE PROGRAM ACTIVITIES AS
A LEGITIMATE PART OF THE PROGRAM

Consulting with teachers about specific student. problems

Consulting with teachers abcut the development of classroom ’
wanagement skills 4.0 1.2 | 2.7 9.6 | 9.6 1 31 | 46.6*

Consulting with teachers about the interpretation and use of : H
lost results {49 Pl oo |23 9.6 ' 3.7+ | 31.0
! Consulting with teachers o improve parent conferences 4.2 1.0 2.7 2.7 { & | 3.7 43.8*
: Consulting with teachers_about obtaining resource materials/ : | .
{nformation (e.g. career information, etc.) 4.2 1.0 1.4 5.5 Bon 39.7 43.8*
Orfentation/articulaition aof students . 3.9 1.3 1.4 17.8 [ 27.4 43.8*

Consulting with paremts about test results, child behavior, etc.| 4.5 1.1 2.7 4.1 u 23.3 68.5*

Consulting with pupyis regarding disruptive/maladaptive behavior| 4.7 0.9 2.7 0 0 17.8 79.5*

Consulting with pupils rcgariting other problems (e.g. career

plans, personal problems, vtc.) 4.6 0.8 1.4 1.4 4.1 17.8 75.3*

Testing of students (e.g. inerest, aptitude, etc.) 3.7 1.1 1.4 15.1 | 20.5 32.0% | 26.0
Suppér{/inxplementation of career education prograus 4.1 1.0 2.7 4.1 1.0 | 45.2* | 37.0
ldentifica—t;n/utilization of community resources 4.1 1.0 2.7 4.1 11.0 } 39.7 42.5*
Evaluation of guidance progrzms 4.2 1.2 4.5 5.5 6.8 | 31.5 50.7*

Provision of leadership for specific programs (e.g. drug abuse,
etc.) - 4.4 0.9 2.7 1.4 5.5 | 37.0 53.4% |

Consulting with administration/teachers regarding appropriate
curricular offerings . 3.7 1.3 5.5 13.7 12.3 | 37.0* | 31.5

i:onducting group guidance activities . : 4.7 0.7 1.4 0 1] 21.9 76.7*
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PERCENT RESPONOING 10 EACH OPTION
(* = MODAL RES.PONSE)

TABLE 13

EXTENT TO WHICH SECONDARY SCHOOL PRINCIPALS
PERCEIVE CERTAIN GUIDANCE PROGRAM ACTIVITIES AS
A LEGITIMATE PART OF THE PROGRAM

Consulting with teachers about specific=student problems

Consutiing witzh teachers about the devecopment of classroom

Danacenent ki1l 4.0 | 0.2 | G [13.8| 3.4 | 552 |26

Consul'tZing wizh teachers about the intemnretation and use: of
s A 4.8 | 0.4 o0 0o | o | 2.7 |r=3
Consulzsing with teachers to improve parent conferences 4.4 0.8 0 3.4 6.9 34.5%| 522

Consult=rz with teachers about obtaining resource materials/

inforsmazion (e.g. career information, etc.) 4.2 0.9 Y 6.9 | 6.9 | 44.8+|41.4
Orientation/articulation of students 4.8 0.6 0 3.4 0 6.9 | 89.7*
Consulting with parents about test results, child behavior, etc{ 4.8 0.4 0 0 0 22.7 179.3*
Consulting with il rding disruptive/maladapti -

o oyd Mith puplls regarding disruptive/maladaptive be a8 | 06| o ¢ | 6.9 | 10.3 {82.8
Consulting wi th pupils regarding other problems (e.g. career

plans, personal problems, etc.) 4.8 0.4 0 0 0 17.2 | 82.8*

.
Testing of students {e.g. interest, aptitude, etc.) 4.6 | 0.6 0 - 0 6.9 : 24.1 | 69.0*
Support/implementation of car2er 2ducation programs 4.4 0.7 0 0 10.3 | 41.4 |48.3+
ldentifi_cat.ion/ugiHzation of community resources 4.4 0.7 0 3.4 3.4 44.8 | 48.3*
Evaluation of guidance programs 4.4 0.8 0 0 2C.7 17.2 | 62.1*
isfon of ific programs (e.g. bus o

Prg:cf)on of leadership for spec programs (e.g. drug abuse, 4.4 0.8 0 3.4 6.9 37.9 {517+
Consulting with administration/teachers regarding appropriate . 3 0.6 0 0 6.9 31.0 |62.1%

curricular offerings

Conducting group guidance activities . 4.8 0.5 0 0 3.4 13.8 | B2.8*

* Rows may not always total 100 percent due to round'ing error.
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ment of ¢lassroom management skills was seen as a problem by more
elementary principals than any of the other "activities listed. The
primary causes. of this problem, as perceived by principals were "pro-
fessiona. (counseling) staff lacks competency/training", "inappropriate
definition of the counselor's role", and "inadequate budget for counseling".

The second most serious problem perceived by elementary principals was
in the support/implementation of career education programs in which
the chief causes were perceived as lack of professional staff and in-
adequate budget “or ccunseling.

4 third guidance activity seen by 36.9 percent of the elementary principals
as a problem was conzulting with pupils regarding disruptive/maladaptive
behavior. The chief -erceived causes of this problem were lack of pro-
fessiona® staff and ~—adequate budget.

Secondary principals (Table 15) indicated that "conducting group guidance
activities" was the chief counseling problem. The prime causes of the
problem zppeared to be lack of professional staff, "professional staff
lack competency/training", "inadequate facilities", "inappropriate
definition of the counselor's role", and inadequate counseling method(s)/
techniques". '

The second major problem area as seen by £8.6 percent of the secondary
principals was consulting with teachers about the development of class-
room management skills. Here the chief causes were seen as inappropriats
definition of the counselor's role, and inadequate rapport with teachers.

Teachers Evaluation of the Program

A classroom teacher questionnaire was sent to 560 randomly selected
tzachers (5 percent of the population). Data descriptive of responding
teachers is presented in Appendix A. Sixty-three and one-tenth percert

of the respondents were elementary teachers, 27.0 percent were junior
high teachers, and 9.9 percent were senior high teachers. The median

teaching experience was 10.0 years. Bachelor's Degrees were held by
72.5 percent of the teachers, 26.5 percent had Masters, and 1.0 per-
cent had a Specialist Degree or Doctorate.
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Table 16 displays elementary teacher responses regarding their counseling/
guidance needs, and the helpfulness of those rendered services by the
counselors. In every case where there is a substantial teacher need

for counseling services, there is a corresponding substantial degree

of helpfulness on the part of the counselor. The greatest need, in-
dicated by 83.1 percent of the teachers, was obtaining counseling
services for individual students; 66.7 percent ¢f the responding

teachers said that the rendered services were either frequently or
extremely helpful.

The second greatest need, indicated by 68.9 percent, was obtaining
testing services for individual students; 60.6 percent reported that
the rendered services were either frequently or extremely helpful.

Secondary teacher responses (Table 17) were similar to those given by
elementary teachers, in that in every case where there is a substantial
tzacher need for counseling services, there appears to be a corresponding
substantial degree of helpfulness on the part of the counselor. The
greatest need, indicated by 81.4 percent of the responding teachers,

was for obtaining counseling services for individual students; 72.2
percent of the teachers reported that the counselors' services

directed at this need were frequently/extremely helpful.

The second greatest need, expressed by 72.8 percent of the responding
secondary teachers, was for assistance with the truant/tardy child;
55.7 percent stated that the retained counseling services were either

frequently or extremely helpful.

Students' Evaluation of the Program

Fifty~-two elementary students in grades 2-6 were randomly selected for
interview at those schools which had eiementary counselinc services.
It was thought that these children would not satisfactorily be able to
complete a questionnaire. Information descriptive of e]ehentary stu-
dent respondents is given in Appendix A. The median age of the stu-
dents is 10.0, 60.0 percent are male and 40.0 percent are female.

Table 18 shows elementary students' extent and quality of exposure to
counseling services. Indicating their lack of awareness of the existence
of counseling services, only 51.0 percent of the pupils krew that their
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6~ Fhysical :b::éf staff 613‘ 29.6| 8.6 0.0 0.0
7" Tnappropriate social interaction 13.6| 33.7 [ 8.5 |13.2:] 1.2
8- Property destruction 20.7]30.8[ 22.2 {13.6 | 8.6

| Other ‘p‘r;;:—]:fr;w;r:-:a;edat o *
9- Interpretation and use of test results 18.8|32.533.8 (10.0 | 5.0
10- Ob:i‘i‘g;g?sov interpreting information about new 10.0017.5 45.3 2.5 | 5.0
‘—llj—‘i;;:r‘ojv‘i—r;gﬁclassrocm management skills 39.? 33.3117.3}) 7.3 2.5
12~ Conduct‘i-n;parent conferences/interviews 2.51 25.9 5],9* 14.8 | 4.9
13- Obt ain;;acatmrallvocational information 13.8 42.? 27.5110.0 | 6.3
13- thha—i—rri:q teszinq_‘s;;’ices for individual students 16.2 36.3( 28.8|13.8} 5.0
15- Ob:e;:l—i‘n;vcou”seling services for individual 2.5 16.0] 48.1128.4 § 4.9

students
’_.imzaining ;Ti;a.n_c‘eﬂor bock center materials ' 31.3 37.? 26.3| 5.0| 0.0
17- Ob:aining group gui;anCe services {in the class- 4.2 35_: 21.5] 5.1 a8
com)
*

18- Obxzzlg?ogu;g:;ﬁm;n the development of career 2.8 3251 25.0| 7.5 6.3
'''''' of 46.3] 28.8[ 21.3] 3.8 0.0

19- Ovientation of nysplf to new school settings
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school had a counselor. It may be that many of the pupils received
counseling services, but did not know that the person was a counselor.

0f those aupils who did talk with their counselor, the Targest number
(37.5 percent) talked about problems with other students. Virtually _
all of the pupils who indicated some previous contact with the counselor
said that the counselor was a nice person with whom to talk. Regarding
the effectiveness of posters and filmstrips as a guidance tactic, 92.2
percent said that their school did have such things, and virtually all
(89.6 percent) said they were helpful in learning about such things as
correct foods, drug dangers, and how to stay healthy.

Table 19 shows the number of elementary students selecting various
personnel as their first choice in seeking c¢:zsistance for a variety
of problems. The most popular choice for all probiems was "parents"
(selected by 43 students), followed by "teachor~" {selected by 26
children).

Counselors were not frequently selected as first chqice, but this is
explained, in part, . from Table 18 in which only 51.0 percent of the
elementary children knew their school had-a counselor.

In a further effort to display elementary children's first-choices and
favorable perceptions of school, Table 20 shows that 74.5 percent of
the elementary pupils usually/always like school while 5.9 percent
stated that they never 1liked school. From a variety of in-school
personnel and activities, after school activities such as athletics
was chosen as best-Tliked.

A description of secondary student respondents is displayed in Appendix
A. The median age for secondary students is 14.0 years, 45.2 percent
are male and 54.8 percent are female. Table 21 shows that 97.9 percent
of the secondary students knew that their school had a counseling
staff. Furthermore, 74.2 percent of these respondents had talked to
their counselor since September, and the chief topic was course sel-
ection/scheduling. Nearly one-half (47.6 percent) were able to see
their counselor the same day that they made their counseling request,
and 69.3 percent of the counselees found their counselor to be usually/
. always helpful. Only 3.7 percent stated that their counselor was
not a nice person with whom to talk.
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TABLE 18

EXTENT AMD QUALITY OF EXPOSURE TO COUNSELING SERVICES
(E]ementary Students)

Does your school have a counselor or group of counselors?
Yes 51.0%

Do you know his/her name Yes 70.8%
No 29.2%

No 23.5%
Don't know 25.5%

Have you talked with your ccunselor since September?
Yes 57.1%
No 42.9%

If "yes", what did you talk about? (Check all that apply)

12.5% Home problems

37.5% Problems with other students

_6.3% Problems with a teacher

12.5% Problems about grades

12.5% Problems about drugs

18.7% Problems understanding self
6.3% Other personal problems

Is the counselor a nice person with whom to talk?
Yes 95.5%
No _0.0%
Sometimes  4.5%
Does your school have posters or show filmstrips about such things as what
foods to eat, the dangers of drugs, how to stay healthy, etc.?
Yes 92.2%
No 7.8%

If you answered "yes", have the posters or filmstrips been helpful to you
in knowing about such things as what foods to eat, the dangers of drugs,
how to say healthy, etc.?

Yes 89.6%
No 10.4%




TABLE 19
NUMBER OF ELEMENTARY STUDENTS INDICATING VARIOUS SCHOOL
PERSONNEL AS FIRST CHOICE IN SEEKING ASSISTANCE FOR A VARIETY OF PROBLEMS
A
'y v [~y [ o
§/18)1525/8/8
5 [S /LS [ o[ <
2 [ O Qf'i ’o: ]
< [T/ <o% <
, 5
Problems with other students 8 } 3 5 2 |2
;'
Problems with a teacher 21 2 8 7 {2
Problems about grades 10 | 3 0 6 | 2
2 1
Problems about drugs 0. 2 5 510
Froblems understanding myself 3 2 1 12 ; 3
i i
Other personal problems 3' 2 3 1 _
Total numter of first choices 26 114 22 43 {10
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TABLE 20

PROFILES OF ELEMENTARY STUDENTS LIKES
AND DISLIKES RELATED TO FEATURES OF SCHOOL

Do you like school?

5.9%

always like school

usually like school

1ike school some of the time
usually do not like school

[ I s Y s B s B e |

never like s.nool

What do vou like best about school? (Please write 1, 2, or 3: 1 for the
best 1iked, 2 for the next best liked, and 3 for the next].

Mean
1.9

|

1.7
1.6

E|

0.0

the other kids

my classes

after school activities such as athletics
my teacher(s)

after school activities such as clubs

my counselor(s)

Note that any number close to 1.0 indicates a best-T1iked
category, any number close to 2.0 indicates a second best-
liked, any number close to 3.0 indicates a third best-liked.
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TABLE 21

EXTENT AND QUALITY OF EXPOSURE TO COUNSELING SERVICES
{Secondary Students)

Does your school have a counselor or group of counselors?

Yes 97.9%

Do you know his/her name Yes 91.6%
No 8.4%

No 0.4%
Don't Know 1.6%

Have you talked with your counselor since September?

Yes 74.2%
No 25.8%

If "yas", what did you talk about? (Check all that apply)
79.6% Course selection scheduling
;g;g% Home problems
_8.3% Problems regarding jobs/work after school
16.8% Post-school plans
12.9% Problems with other students
23.9% Problems with a teacher
21.4% Problems about grades
__.9% Problems about drugs

3.1% Problems understanding self
4.6% Other personal problems

How Tong ago did you see your counselor to discuss problems or to ask
questions? '

21.7% about a week ago
26.6% 2, 3, or & weeks ago
51,1% longer than a month

How soon after you asked to see the counselor were you able to talk with
him/her? '

Q

24.59 right away

23.1% that same day

18.8% the next day

16.4% 2, 3 days later

_7.9% about a week 59
_9.2% Tonger than a week




TABLE 21 (Continued)

Do you think that, after you asked to see your counselor, you were able
to see him/her in a reasonable length of time?
Yes 83.9%
No 16.0%
In general, when you ask a counselor for help, how helpful is he/she to
you?
35.0% Always helpful
34.3% Usually he'pfu?
22.1% Sometimes helpful
5.6% Not usually helpful
2.9%(Never helpful

Is the counselor a nice person with whom to talk?

Yes 72.2%
No 3.7%
Sometimes  24.1%
Dces your school have posters or show filmstrips about such things as
what foods to eat, the dangers of drugs, how to stay healthy, etc?
Yes 79.9%
No 20.1%
If you answered "yes", have the posters or filmstrips been helpful

t6 you in knowing about such things as what foods to eat, the
dangers of drugs, how to stay kealthy, etc?

Yes 82.3%
No 17.3%
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Table 22 shows the number of secondary students indicating various
personnel as first-choice in seeking assistance for a variety of
problems. From Table 22, it is seen that, overall, parents were
selected as first-choice in problem solving. Counselors were a close
second choice.

Table 23 shows that 61.8 percent of the students usually/always like
school, and that 2.9 percent never like school. The category wnich

was best-liked about schooi was “"the other kids", and the second choice
was "my classes". '

Impact of Counseling on Student Behavior

Counselors used the Student Identification Form {see Appendix B) to
identify students who were seen for individual counseling and the pro-
blems for which they were seen.

Counselors were also asked to indicate whether or not the listed stu-
dents were "chronic counselees"”, defined as those students who habitually
seek out, or are directed to, the counselor week after week or month
after month.

From this 1isting of students, a random sample was selected for behavior
evaluation, along a number o7 dimensions, by the student's language

arts teacher. It should be noted that although the language arts
teachers performing the evaluation were selected because of their
familiarity with the student in question, they did not know the reason(s)
for counseling. The confidentiality of the counselor-counselee relation-
ship was, thus, not violated.

For purpcses of this report, students were evaluated who were counseled
for one of the following four problem-areas:

1) Disruptive behavior including verbal/physical abuse of
students or staff, and/or property damage

2) Inadequate academic performance

3) Lack of motivation as exemplified by truancy, tardiness
and boor academic motivation

4) Lack of school-criented socialization as exemplified by in-
appropriate social interaction and/or problems adjusting to
the school environment. »

G4




TABLE 22

NUMBER OF SECONDARY STUDENTS INDICATING VARIOUS SCHOOL PERSONNEL
AS FIRST CHOICE IN SEEKING ASSISTANCE FOR A VARIETY OF PRCBLEMS

/f =TT
< fe2 ]
s | = [E59 .
o glsad 5/ 8
[+7] g zmt- S —~
2| glEEf
l < / < <ré;é? < <
' "
Course selection or scheduli - !
blems eduling pro 75 (571 | 18 | 59 | 22
JY'
Problems regarding jobs or work E ;
after schgol 9 rower 32 j 261 25 | 369 30
What I'm going to do at*er I get 25 | 173 10 | 434 61

out of school

Problems with other students 138 | 206 | 112 | 140 {119

Problems with a teacher 80 | 330 122 166 24

Problems about grades 366 | 208 13 | 109 21

Problems about drugs 35 | 146 22 | 311 174

Problems understanding myself 39 1 116 5 | 350 | 192

Other personal problems 15| 59 | 11 | 423 |182 -

216 |2,361 825

Total number of first choices 4 805 2,070
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TABLE 23

PROFILES OF SECONDARY STUDENTS LIKES AND DISLIKES
RELATED TO FEATURES OF SCHOOL

Do you like school?

22 14 always 1like school
39.7% usually Tike school

1ike school some of the time

‘.

w

g O

- 1Q

32 (3%
L B o T = T o B o |

usually do not 1ike school

f.

~No
Re
3R

never like school

f.

What do you like best about school? (Please write 1, 2, or 3:
1 foir the best liked, 2 for the next best liked, and 3 for the

next).
MEAN
1.7  The other kids
2.0 My classes
_2.2  After school activities such as athletics
_2.3 My teacher(s)
2.5 After school activities such as clubs

;.

2.6 My counselor(s)

|
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Teachers were asked to evaluate all students along the same dimensions,
since it was felt that counseling for a problem could well have impact
on behavior not directly related to the problem.

Tables 24 through 27 display the behavioral ratings of elemeatary and
secondary students counseled for each of the four problem «lusters
listed above, in terms of the change noted in 15 behaviors by their
language arts teachers.

Impact of Counseling on Disruptive Behavior. As displayed in Table 24,
substantial percentages of elementary teachers noter. improvement in
those disruptive behavioral areas towards which counseling was directed
including verbal abuse of staff (42.3 percent), verbal abuse of students
(44.9 percent), physical abuse of students (42.9 percent), and in-class
disruptive behavior (51.2 percent).

Not only did the elementary counselees' disruptive behavior improve,
but 55.9 percent of the responding teachers also noted improvement in
academic performance, and 51.3 percent noted improvement in academic
motivation. It would seem that effective counseling in one area

(e.g. disruptive behavior) alsc has a beneficial effect in other areas
(e.g. academic motivation and academic perfofmance).

Lesser percentages of secondafy teachers also noted improvement in reducing
the following disruptive behaviors: verbail abuse.of staff (32.4 percent)
and in-class disruptive behavior (35.1 percent). As with elementary
teachers, secondary teachers also noted improvement in academic perfor-
mance (37.8 percent) and academic motivation (38.9 percent). Further-
more, substantial percentages of secondary teachers also noted improvement
in truancy (33.3 percent) and tardiness (36.2 percent) for those students
counseled primarily for disruptive behavior.

Disruptive behavior involving physical abuse of staff was not seen by
68.8 percent of the elementary teachers and 61.1 percent of the.second-
ary teachers as a problem fur the particular students being evaluated;

consequently, small percentages of teachers noted positive behavioral
changes in this area.
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Tasie 24

STAFF AND/OR PROVCERTY DAMAGE

TEACHERX RATINGS )F CHANGES IN THE BEHAVIOR OF
STUDENTS REFERRED FOR COUNSELING BECAUSE oF
VERBAL AND PHYSICAL ABUSE TG STUDENTS AND/OR

PERCENT RESPONDING TO EACH CHOICE

Q

ERIC

Aruitoxt provided by Eic:

BEHAVIORS RATED GRADE LEVEL
Elementary
TRUANCY
Secondary 19.9 | 13.9 13.9 5.6 0.0 38.9 8.3
Elementary 9.0 2.6 9.0 2.6 3.8 64.1 9.0
TARDINESS
Secondary 5.6 { 30.6 22.2 0.0 0.0 33.3 8.3
Elementary 15.4 | 26.9 12.8 2.6 2.6 38.5 1.3
VERBAL ABUSE OF STAFF
Secondary 8.1 24.3 13.5 5.4 0.0 37.8| 10.8
Elementary 10.3 | 34.6 25.6 6.4 1.3 20.5 1.3
VERBAL ABUSE OF FELLOW STUDENTS
Secondary 8.1 13.5 21.6 2.7 2.7 43.2 8.1
Elementary 5.2 6.5 3.9 0.0 2.6 68.81 i3.0
PHYSICAL ABUSE OF STAFY Secondary 2.8 | 5.6 0.9| o0.0] 0.0 61.1) 29.6
Elementary 18.2 | 24.7 22.1 9.1 0.0 20.8 5.2
PHYSICAL ABUSE OF FELLOW STUDENTS Secondary 2.7 1 10.8 10.81 2.7 0.0 43.2) 29.2
. Elementary 11.7 | 44.2 24.7 2.6 1.3 14.3 1.3
ACADEMIC PERFORMANCE
Secondary 8.1 29.7 n9.7 0.0 8.1 18.9 5.4
Elementary 16.7 | 34.6 24.4 3.8 1.3 17.9 1.3
ACADEMIC MOTIVATION
Secondary 8.3 0.6 33.3 2.8 8.3 11.1 5.6
Elementary 20.5 { 33.5 28.2 2.6 0.0 9.0 1.3
SOCIAL INTERACTIDN WITH STUDENTS
Secondary 5.4 24.3 21.6 2.7 0.0 32.9| 13.58
Elementary D.0 0.0 0.0 0.0 0.0 61.81 38.2
DRUG ABUSE
Secondary 2.7 0.0 2.7 0.0 0.0 18.9 ?75.27
Elementary 2.7 { 8.7 16.0 1.3 0.0 B.0| S53.3
HOME~-RELATED PROBLEMS
Secondary 2.7 5.4 8.1 0.0 0.0 2.7) ¢£1.1
GOAL ORIENTATION WITH RESPECT Elemeatary 1.3 7.9 211 0.0 0.0 17.11 52.6
TO FUTURE SCHOOLING OR CAREER Secondary 6.1 8.1 | 108{ 0.0 0.0 | 135] ss.s
Elementary 5.3 6.6 9.2 2.6 0.0 S0.0] 26.3
THEFT/¥ROPERTY DAMAGE
© Secondary 5.4 5.4 0.0 0.0 0.0 27.0| 62.2
Elementary 17.9 | 33.3 2.1 6.4 2.6 1.7 0.0
IN CLASS DISRUPTIVE BEAAVIOR Secondary 108 | 2¢.3.| 18,9 5.4 | 0.0 | 3s2.4) 4.1
Elementary 13.2 ] 38.2 23.7 7.9 2.6 10.5 3.9
EMOTIONAL PROBLEMS
Secondary 5.61 25.0 16.7 8.3 0.0 | 19.4} 25.0
2
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Impact of Counseling oun_inadequate Academic Performance. As seen in

Table 25, 63.3 percent of the responding elementary teache*s noted
improvement in academic performance, and 64.1 percent saw improvement

in academic motivation. Furthermore, for those students being counseled
primarily for inadequate academic performance, teachers noted improve-
ment in the following areas: social interaction with students (48.6
percent), in-class disrupti.» behavior (41.6 percent), and emotional
problems (46.0 percent). Fewer (32.9 percent) of the secondary

teachers noted improvement in academic performance, and 34.9 percent

saw improvement in academic motivation.

Disruptive Behavior Involving Truancy/Tardiness/Lack of Motivation.

Table 26, at a later page, is in reference to those chronic elementary
stuaents who were primarily counseled for truancy/tardiness and gen-
eral lack of motivation. Interestingly, 64.7 percent of the responding
elementary teachers did not consider truancy to be a problem with
these students, and 57.3 percent did not consider tardiness to be a
problem. For those few students whose teachers felt had a problem

in these behavicral areas, 10.7 percent were seen as improved in
truancy, but 10.8 percent reported that truancy was still a problem

or had become a worse problem. tighteen and one-half percent of the
elementary teachers reported that tardiness did improve, but 13.6
percent stated that tardiness was still a problem or was a worse
problem. '

However, elementary teachers reported that those children counseled
for truancy/tardiness/low motivation improved in other areas: 63.9
percent saw improvement in academic performance, 61.5 percent noted
improvement in academic mofivation, 52.9 percent reported improvement
in social interaction with students, 48.5 percent reported a lessening
of in-class disruptive behavior, and 49.6 percent saw impravement in
the students' emotional problems. These figurés seem to indicate that
those (few) elementary students who were habitually truant/tardy con-
tinued to be truancy/tardy after counseling. However, as a8 consequence
of their counseling some truaqt/tardy children improved in other areas
(vis. academically, socia]]y, emotionally, and disruptively).
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IABLE 25

TEACHER RATII3S OF CHANGES IN THE BEHAVIOR OF
STUDENS REFERRZD FOR COUNSELING BECAUSE OF

PERCENT RESPONDING YO EACH CHOICE -

=2
3
INADEQUATE ACADIMIC PERFORMANCE o
8 2
Q [V
< g
©) [
BEHAVIORS RATED GRADE LEVEL
TRUANCY Ejementary 6.1 8.1
Secondary 13.4 17.1
Elementary 9.0 6.0
TARDINESS
Secondary 5.0 13.3 21.7 1.2 0.0 43.4 14.§
Elementary 11.0 14.0 8.0{ 1.0| 2.0 | 60.0 4,0
YERBAL ABUSE OF STAFF
Secondary 2.4 8.4 | 108 00| 1.2 | 572.8 | 19.3
Elementary 5.9 245 | 19.6| 4.9 1.0.} 40.2 3.¢
YERBAL ABUSE OF FELLOW STUDENTS
Secondary 3.6 8.4 18.7 1.2 2.4 53.0 15.7
Elementary 2.0 1.0 3.0] o0.0] 1.0 | 82.0{ 1i1.0
PHYSICAL ABUSE UF STA7F
Secondary 2.4 1.2 0.0| 0.0 0.0 | 67.5 | 28.9
Elementary 8.0 20.0{ 7.0 7.0{ 0.0 | 41.0 7.0
PHYSICAL ASUSE OF FELLOW STUDENTS -
Secondary 2.4 7.2 3.6 1.2 1.2 | ss5.¢ 28.9
Elementary 15.8 37.5| 28.7| 1.0} 1.0 4.0 2.0
ACADEMIC PERFORMANCE -
Secondary 6.1 26.8 34.1 6.1 1.2 17.1 8.5
Elementary 23.3 40.8 25.2 2.9 1.0 4.9 2.0
ACADEMIC MOTIVATION
. Secondary 6.0 28.9 33.7 6.0 1.2 15.? 8.4
Elementary 1.7 37.9 1 26.21 1.9) 1.9 | 18.4 1.9
SOCIAL INTERACTION WITH STUDENTS
Secondary 7.4 | 14.8] 14.8] 4.8 0.0 | 37,0 | 21.0
Elementary 0.0 0.0 0.0 0.0 0.0 59.6 40.4
DRUG ABUSE
Secondary 0.0 0.0 2.41 o0.01 0.0 | 23.8 73.8
Elementary 3.0 16.2 121 0.0 0.0 9.1 58.6
HOME-RELATED PROBLEMS
Secondary 0.0 4.8 4.8 0.0 o.0 6.0 | 84.5
£ 7. . . . . 9.0
GOAL ORIENTATION WITH RESPECT lementary 1.0 0| 2.0} 0.0] 0.0} 21.0] 4
TO FUTURE SCHOOLING OR CAREER, Secondary 12| 61| 98| 37| 00| s8] es.s
C Elementary 3.0 5.1 9.1] o.0f 6.0} 0.6 22.2
THEFT/PROPERTY DAMAGE Y
Secondary 1.2 3.6 2.941 0.0] 0.0 | 30.1| 62.6
Elementary 14.9 26.7 27.7 5.0 1.0 21.8 3.0
IN CLASS DISRUPTIVE BEHAVIOR
Secondary 3.6 1451 +25.7 | 8.4| 0.0 | 48.2 9.8
Elementary 1.0 35.0] =26.0f 6.0f 2.0 Mo 7.0
EMOTIONAL PROBLENS
Secondary 2.5 | 13,0} 19.0] 6.3]| 0.0 | 24.2] 29.1

Q
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PERCENT RESPONDING TO EACH CHOICE

T8Le 26
TEACHER RATINGS OF CHANGES IN THE BEMAVIQR OF / 7
STUDENTS REFERRED FOR COUNSELING BECAUSE OF e Y 2 §
TRUANCY/TARDINESS AND FOR LACK CF MOTIVATION s/ : & S g
/3 Sw | & r [ “§
s /g S /S S2 /o5
a Sy [ 89 /<2 [ < | S
& £ = (=] (< =
/S [& (5T /s~ hr i
=
/ F2 /8858585
BEHAVIORS RATED GRADE LEVEL /
Elementary 78 29] 9.8 | 1.0 2.0 68.7] 1.8
TRUANCY
Secondary 1.2 10.9} 23.4 4.7 0.0 31.3 15.6
Elementary 1.7 6.8 1 11.7 i.9 1.9 57.3 8.8
IARDINESS Secondary 2.7 15.4| 215 | 1.5 | 0.0 43.1| 107
Elementary | 13.6 | 15.5 58| 3.9 1.9 | 56.3 2.9
[ERBAL ABUSE OF STAFF Secondary 1) 12.3| 12,30 3.2 1.5 | s2.3| 1s.3

Elementary 12.5 21.2 20.2 4.8 0.0 38.5 2.9

(ERBAL ABUSE OF FELLOW STUDENTS Secondary .1 12.3) 65| 1.5 | 1.5 | 452 | 26.9
Elementary 1.0 2.0 0.0 1.0 2.0 34.3 9.8
PHYSICAL ABUSE OF STAFF | “Secondary 32| 30| oo 00| 00| 6.7 | 26.2
Elementary 9.7 | 18.4 | 17.5 | 4.9 | 0.0 | 43.7 | 5.8
HYSICAL ABUSE OF FELLOW STUDENTS Secondary s | 7.7 62| 1.s | 1.5 ] s2.3 | 20.3

Elementary 15.9 48.0 27.5 2.9 1.0 3.9 1.0

\CADEHIC PERFORMANCE Secondary . 5.3 28.1 39.1 9.4 1.6 9.4 6.3
Elementary 20.2 41.3 27.9 4.8 1.0 3.8 1.0
\CADEMIC MOTIVATION Secondary . 3.2 28.2 33.8 10.8 1.5 7.7 7.7
Elementary i7.3 35.6 2.9 1.9 0.0 16.3 1.9
SOCIAL INTERACTION WITH STUDENTS Secondary 32 19.0 20.6 6.3 0.0 31.7 39.0
Elementary 0.0 0.0 0.0 0.0 0.0 56.9 43.1
RUG ABUSE Secondary 1.8 0.0 3.1 0.0 0.0 15.4 80.0
Elementary 4.0 10.9 18.8 1.0 0.0 8.9 56.4

{0ME-RELATED PROBLEMS
Secondary 1.8 7.? 6.2 0.0 0.0 4.6 80.0
R Elementary 2.9 8.8 23.5 1.0 0.0 15.7 48.0

0AL ORIENTATION WITH RESPECT
O FUTURE SCHOCLING OR CAREER Secondary 0.« 7.8 15.6 4.7 0.0 9.4 62.5

Elementary 2.9 5.9 9.8 1.0 0.0 58.8 21.6

THEFT/PROPERTY DAMAGE
Secondary 1.6 4.7 3.1 c.0 0.0 26.6 64.0

Elementary 18.4 30.1 2.4 2.9 1.0 24.3 1.9

iR CLASS OISRUPTIVE BEHAVIOR
Secondary 3.1 21.9 20.3 9.4 0.0 35.9 9.4

Elementary 14.9 347 26.7 5.9 1.0 10.9 6.0

{MOTIONAL PROBLEMS
Secondary 0.0 21.7 20.0 (10,0 1.7 21.7 25.0
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At the secondary level 31.3 percent of the students' teachers reported
that truancy was not a problem, and 43.1 percent said that tardiness
was not a problem with the students being evaluated. Twenty-five per-
cent of the teachers reported improvement for truancy, yet 28.1 per-
cent stated that truancy was still a problem or had become a worse
problem. Regarding tardiness, 23.1 percent reported improvement after
counseling, yet 23.0 percent said that tardiness was still a problem
or had become a worse problem.

Thirty-four and four-tenths percent of the teachers reported improve-
ment in academic performance; yet, 48.5 percent saw no change or a
worsening in academic performance. Regarding the counselor's academic
motivation, 38.4 percent of the teachers reported improvement; yet,
44.6 percent reported that academic motivation was still a problem or
had worsened. Regarding counselee in-class disruptive behavior, 25.0
percent of the secondary teachers saw improvement, while 29.7 percent
stated that in-class disruptive behavior was still the same or had
worsened.

From these figures, it appears that secondary school counseling, as
well as e]amentéry counseling, is not effective for those (few) stu-
dents who are chronically truant/tardy/lack motivation. It would seem
that thebhabitually truant/tardy/poorly motivated pupil has decided

to remain truant and tardy and turned-off from school despite the

" pest efforts of the counselor.

Disruptive Behavior Invo]vinguInappropriate Social Interaction/School

Environment Problems. Table 27 concerns those students counseled pri-

marily for irnappropriate social interaction or school environment pro-
blems and shows that 54.0 percent of the responding elementary teaéhers

noted improvement in the counselees' social interaction with students.
””Furthermoro, 57.8 percent noted improvement in academic performance,
56.5 percent saw improvement in academic motivation, 48.8 percent saw
improvement. in the lessening of in-class disruptive behavior, and 50.0
percent noted improvement in emotional problems.
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Table 27 also shows that responding secondary teachers were divided

in their evaluations of the effectiveness of counseling for this
'category. For instance, 22.7 percent noted improvement in social inter-
action with students, but 30.6 percent stated that there was no change
in the problem or the problem worsened.

Furthermore, Table 27 shows that 33.3 percent of the responding sec-
ondary teachers noted improvement in academic performance, but 37.3
percent of_the secondary teachers saw the problem as remaining or get-
ting worse; 37.3 percent noted improvement in academic motivation-yet
34.7 percent saw no improvement or a lessening of motivation. '

" From a study of the precéding figures, it seeﬁs‘that, overall, elemen-
tary counseling is effective for thnse students counseied primarily for
inapprogriate social interaction/school environment problers. Secondary
teachers, however, are divided in their evaluations of the effectiveness
of counseling for this category. ' '
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PERCENT RESPONDING TO EACH CHOICE
TABLE 27 :
TEACHER RATINGS OF CHANGES IN THE BEHAVIOR OF
STUDENTS REFERRED FOR COUNSELING BECAUSE OF IN~ o ! ! 5’
APPROPRIATE SOCIAL INTERACTION AND/OR PROBLEMS é‘:’ ; . § § §
’ [-=] PNy
ADJUSTING TO THE SCHOOL ENVIRONMENT £/3 Fwl $ 8. |/ &g
s i~ ~ Q ng QM
D, I > = ~
>~ [ & SF/ <8/ < |  F
g /S5 /855552588
F N S/ <8/ 22 2z <.
e
= Fe [§e/ $5[£5 | §8
BEHAVIORS RATEO . GRADE LEVEL .
Elementary 7.0 0.6 6.3 0.6 0.6 76.6 8.3
TRUARCY Secondary 14.5| 9.2 | 15.8| 1.3} 0.0 | ¢7.94 | 11.8
Elementary 6.9 6.3 11.0 0.6 2.5 63.5 8.2
TAROINESS Secondary 10. 4 15.6 16.9 1.3 1.3 44,2 10.4
Elementary 11,2 | 28.0 19.3 £.0 0.6 33.5 2.5
VERBAL ABUSE OF STAFF
Secondary 6.5 14.3 10.4 2,6 1.3 50.6 14.3
Elementary 11.2 | 28,0 19.3 5.0 0.6 33.5 2.5
VERBAL ABUSE OF FELLOW STUOENTS
Secondary 2.6 | 14.3 18,2 1.3 2.6 53.2 7.8
Elementary 3.2 4.4 3.2 0.6 1.3 79.7 7.6
PHYSICAL ABUSE OF STAFF
Secondary 1.3 2.6 0.0 0.0 0.0 72.? 23.4
Elementary 14.5 | 22.2 15.7 6.3 0.6 36.5 3.8
PHYSICAL ABUSE OF FELLOW STUOENTS
Secondary 1.3 7. 5.2 1.3 1.3 ' 59.7 23.4
Elementary 15.7 | 42.1 27.7 0.6 1.3 11.3 1.3
ACADEMIC PERFORMANCE
! Secondary 5.3 28,0 33.3 { 4.0 2,7 22.7 4.0
Elementary 18.6 |37.9 27.3 2.5 1.2 1n.2 1.2
ACADEMIC MOTIVATION
Secondary 5.3 32.0 26.7 8.2 2.7 20.0 5.3
Elementary 17.4 ]36.6 29.2 3.1' 0.6 11.8 1.2
SOCIAL INTERACTION WITH STUDENTS
- Secondary 6.7 16,0 25.3 5,3 .0.0 37.3 8.3
Elementary 1.3 0.0 n.6 0.0 0.0 59.9 38.2
DRUG ABUSE
Secondary 0.0 0.0 1.3 0.0 0.0 28.9 69,7
Elementary 5.1 {14.6 17.2 0.6 0.0 8.3 54.1
HOME-RELATED PROBLENMS
Secondary 1.3 3.9 2,6 1.3 0.0 6.6 84.2
GOAL ORIENTATION WITH RESPECT TO Elementary 3.8 176 {17.1 | 0.6 | 0.0 |21.5 |49.4
FUTURE SCHOOLING OR CARLER Secondary 1.4 6.8 8.2 4.1 0.0 17.8 61.6
: Elementary 6.3 7.0 8.2 1.9 0.0 55.7 20.9
THEFT/PROPERTY OAMAGE Secondary 1.3 | 4.0 2.7 00 | 0.0 |33.3 | 58.7
: Elementary 19.4 [29.4 24.4 5.6 i.9 18.1 1.3
IN CLASS DISRUPTIVE BEHAVIOR
: Secondary 5.3 |19.7 | 14.5 | 10,4 | 0.0 |46.1 | 3.9
’ EMOT[ONAL PROBLEMS " Elementary 4.1 f23.0 |18.0 | 9.5 |0.0 {25.7 |18,9
Secondary 4.1 23.0 18.9 9.5 0.0 25.7 18.9

ERIC
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DESCRIPTION OF RESPONDING COUNSELORS AND STUDENTS SERVED

Sex: \
Male 35.6% Female 64.4%
How many schools do you serve?
One _19 More than one 42
School level to which you are currently assigned:

Elementary 61 (100%)  Junior High Senior High

Grade in wiich most of your counselees (seen on a one-to-one basis) are
enrolled?

Median _ 5 Mode

Is there a grade level with which you spend a greater percentage of your
time?

Yes 40.0 “No 60.0

If "yes", which grade?
Mean 4.13 Median __4 Mode __ 6
Degree currently held:
No degree 0 Bachelor 3.3% Master 93.3% Specialist 3.3% Doctor _0Q

Total number of years as a teacher, administrator or counselor (Dade and
elsewhere):

Mean 0.9

Total number of years as a counselor (oade and elsewhere):

Mean _3.9
Ethnicity of pupils assigned to you: Median %
White, Non-Hispanic - 41-60%
Black, Non-Hispanic 21-40%
Hispanic 21-40%
American Indian/Alaskan Native _0-20%
Asian/Pacific Islander : _0-20%
73
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DESCRIPTION OF RESPONDING COUNSELORS AND STUDENTS SERVED

Sex:
Male 45.9% Female 54.1%
How many schools do you serve?
One 148 More than one __1
Scheool level to which you are currently assigned:
Elementary _ Junior High _69 (47.3%) Senior High _77 (52.7%)

Grade in which most of your couriselees (seen on a one-to-one basis) are
are enrolled?

Median 9.5 - Mode 10.0

Is there a grade level with which you spend a greater percentage of your
time?

Yes- 81.3% No 18.7%
If "yes", which grade?
Mean 9.48 Median _5.0 Mode 12.0
Degree currently held:
No degree 0  Bachelor 2.6% Master 85.4% Specialist 8.6% Doctor 3.3%

Total number of years as a teacher, administrator or counselor (Dade and
elsewhere): .

Mean 18.9

Total number of years as a counselor {Dade and elsewhere):

Mean 10.1
Ethnicity of pupils assigned to you: Median %
White, Non-Hispanic 21-40%
Black, Non-Hispanic' s 0-20%
Hispanic . o 21-40%
American Indian/Alaskan Native 0-20%
Asian/Pacific Islander _0-20%
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DESCRIPTION OF RESPONDING ELEMENTARY STUDENTS
(n = 52) '

Age: (Median) 10.0 years

Sex:

Ethnic Origin:

Male
Female

o

;

o

o
o

TR

3

White 52.9%
Black 29.5%
Spanish J171.6%
American Indian/Alaskan Native _0.0%
Fsian/Pacific Islander _0.0%
Grade:

2 13.7%

3 19.6%

4 25.5%

5 19.6%

6 2168
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DESCRIPTIOM OF RESPONDING TEACHERS
(n = 140 Elementary, 82 Secondary)

Grade Level:

Elementary 63.1%
Junior High 27.0%
Senior High 9.9%

Median Years Teaching Experience - 10.G

Degrees Currently held:

Bachelors 72.5%
Masters 26.5%
Specialists 0.5%
Ph.D. 0.5%

Median Ethnicity Percentage Categcry of Assigned

Students:
White 41-50%
Black 21-40%
Spanish 21-40%
American Indian/Alaskan Native 0-20%
Asian/Pacific Islander 0-20%
Schools Served by Counse]ofs:
One 46.4%
More than one 49.8%
Don't know 3.8%
76
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DESCRIPTION OF RESPONDING SECONDARY STUDENTS
(n = 794)

Age: (Median) 14.0 years

Sex:
Male 45.2%
Female 54.8%

i.

Ethnic Origin:

White 49.43%
Black 20.8%
Spanish 28.5%
American Indian/Alaskan Native _0.4%
Psian Pacific Islander 0.8
Grade:

7 18.3%

8 _21.4%

9 26.9%

10 9.4%

11 12.3%

12 11.2%

52 {3/ [3° (3R (8%
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